SpLD Support (C):

SpLD and DYSLEXIA
Parents Workshop

Greenside Primary School
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By the end of the session you will :-

Have an increased knowledge and understanding of
definitions of dyslexia and be aware of some of the
common characteristics associated with dyslexia

Have an increased understanding of some strategies
to support dyslexia

Have an understanding of Greenside’s identification
process



What is it? @
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What is Dyslexia? (C)
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Dyslexia is one of several specific learning difficulties
(SpLD)

It is a learning difficulty that primarily affects the skills
involved in accurate and/or fluent word reading and
spelling

It is derived from two Greek words :

dys = difficulty

lexia = words



What do you know about Dyslexia? (C):
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Look at the True / False sheet.

It contains statements that you may have heard in the
media or read.

Which are true and which are false?

Discuss with the people on your table or the person
next to you.



Dyslexia occurs across the ability range?

There are dyslexic children in every classroom and dyslexic adults in
most staff rooms?

5% of the population are severely dyslexic and an estimated 10% have
some associated difficulties?

Dyslexiais alearning difference — a combination of strengths and
weaknesses which affect the learning process in reading, spelling,
writing and sometimes number and calculation?

Dyslexic learners may also have co-occurring difficulties with short-
term memory, sequencing and the speed with which they process
information?

Dyslexia has physiological basis — research indicates neurological
differences which generally affect the left hemisphere, which deals
with language and sequential processing?

Dyslexiaruns in families?

Dyslexia occurs on a continuum from mild to severe?

Dyslexia occurs in all ethnic groups and in all languages?

Four boys are affected to every one girl?

Self-esteem is often low which can lead to reduced motivation and
sometimes to behaviour problems?

Dyslexic learners can do as well as anyone else when identified and
given appropriate support?
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Famous dyslexics (C)
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Albert Einstein
Whoopi Goldberg
Kiera Knightley
Michael Faraday
David Bailey
Tommy Hilfiger
John Lennon

Nigel Kennedy
Duncan Goodhew
Steve Redgrave
Jackie Stewart
Richard Branson
Ingvar Kamprad (founded IKEA)
Frank W Woolworth
Tom Cruise

Steven Spielberg
Cher

Henry Winkler



What does Dyslexia Look Like? (C);
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Occurs across the ability range
5% of the population are severely dyslexic

Every classroom and most staff-rooms may contain a
person with dyslexia

4:1 boys to girls
Dyslexia runs in families
Physiological basis

Co-occurring difficulties can include short term memory,
sequencing and processing speed

Can affect reading, spelling, writing letters and/or numbers

Learners with dyslexia can make some progress when given
appropriate support, although this is unlikely to be
accelerated at the word level

Occurs in all ethnic groups and languages.



Definitions of dyslexia (C);
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In Leeds we use the definition of dyslexia from the report provided by Jim
Rose 2009;

* Dyslexiais a learning difficulty that primarily affects the skills involved
in accurate and fluent word reading and spelling.

Characteristic features of dyslexia are difficulties in phonological
awareness, verbal memory and verbal processing speed.

* Dyslexia occurs across the range of intellectual abilities.

* |tis best thought of as a continuum, not a distinct category, and there
are no clear cut-off points.

e Co-occurring difficulties may be seen in aspects of language, motor co-
ordination, mental calculation, concentration and personal
organization, but these are not, by themselves, markers of dyslexia.

* A good indication of the severity and persistence of dyslexic difficulties
can be gained by examining how the individual responds or has
responded to well-founded intervention.'



Rose Report @
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‘It is now widely accepted that dyslexia exists’

‘The long running debate about its existence should give
way to building professional expertise in identifying dyslexia
and developing effective ways to help learners overcome its
effects’

Rose Report p9



What does Dyslexia feel like? (C);
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https://www.youtube.com/watch?v=11r7CFIK2sc



https://www.youtube.com/watch?v=11r7CFlK2sc

Common Characteristics (C)
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Co-occurring difficulties may or may not be seen in
aspects of:

* language

* motor co-ordination

* mental calculation

* concentration

* personal organisation

* memory

These are not, by themselves, markers of dyslexia.

Dyslexia can have an impact on a wide variety of cognitive areas
and these can influence the behaviours you may see.



How does it feel? (C);
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These activities we are going to do should highlight the
difficulties and pressures children have who show signs of SpLD
of dyslexia?

1 — Auditory Memory Test

2 - Speed Processing activity

3 — Phoneme Deletion

4 — Spelling

5 — working memory

6 — Alphabet Arc



Support strategies.
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Support from Nicola for
1tol phonics
programme.
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How do we support pupils with difficulties in
reading or spelling at Greenside?

* High quality teaching in the classroom
(Universal support)

* Additional small group support with a Teacher
or Teaching Assistant
(Targeted support)

* Additional 1:1 support usually with a Teaching
Assistant
(Specialised support)



2h Al

. AP
Support strategies. C@

e VAT Y o W U

What does this support look like at
Greenside?

» Strategies to support slow processing skills and
poor memory

* Multisensory strategies — visual, auditory,
kinaesthetic

* Interventions to support specific needs

* A lead member of staff for Dyslexia



Supporting Processing speed and ()
memory: =

Clear lesson structure and daily routines
Explicit instructions - broken into smaller
steps if needed

A good pace

Check understanding

Peer support

Provide thinking time for asking &
answering questions

Provide additional time to pre-read/pre-

teach a story or vocabulary * Reduce memory load
Use a range of multisensory strategies * Overlearning

Use a variety of ways of recording work strategies

Provide time prompts to support time * Memory aids

management of tasks * Useof ICT



Multi-Sensory Learning (C);
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Visual resources/strategies:

*  Mind maps * Pictures/symbols

* Story maps/writing frames  « Task board/checklist
* Post it notes * Highlighters

* Word banks * Whiteboard, pens

e Personal dictionaries * Coloured overlays

e Sentence starters e 100 squares

* Number-lines

{2 The Buldup | {3 The Dilemma_| {4 The Resolution |

{1 The Beginning | {5 The Endng |

Pirate Word

Bank @
P o S
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chet  pawch  bones
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like his it me cat hum ball can will we with jump hill old yes love his

it we hill with can ball yes like with old will cat him ball

it him cat ball like old love will jump hill me with can his
cat love yes jump like yes it love like his we him cat

We 10ve Jes T 01d JUmp me DAY can me 11 o1 TXe ges N Ba cav

we with his

Sentence Starters

Vs Soon I My It

b Once Next We

First Then After
The Finally One They

;R@ecouni Checklist :

Does your recount have a title?
Are the events in order?
Ti Jo)

ime ferms »sl

Capital letters
The cat sat on the mat.

Full stops
The cat sat on the mate

Finger spaces
The cat sat on ' the mat.

http://www.enchantedlearning.com/graphicorganizers/



Auditory resources/strategies: ’) égi@l
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e Talk4Writing e Technologies

e Paired talk: ‘Think, pair, share’ e ‘Text to speech’ TR el ] s prompross

e Stepped instructions e Talking tins R
Think 7.

e Use of rhythm e ‘Clicker docs’ n -

e Repetition * Role play ~

e Audio books e Hot seating pairéﬁ .

T&LR‘I‘WTLELHS Share fﬁ*

Yot Seat @kueshon .

(/((1/ o ' *j

z
2. What do Pom = o

? 5. What .
about...? makes you...?

3. In'tit
true

that...?
1. What did A, ARE YoU

you...?

I like to plyth

HAPPY
you react..?



http://accesstoeducation.birmingham.gov.uk/index.php

Kinaesthetic resources/strategies \’) A‘@'
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Talk4Writing

Jolly Phonics/RWI Phonics

Hands-on activities

Cursive script

Physical resources such as...
Alphabet rainbow
Sandpaper letters

@ Talk4Writing

“Grammae

Birmingham City C il
"/ irmingham City Counci


http://accesstoeducation.birmingham.gov.uk/index.php

Specific interventions:

Reading:

* ‘Paired reading’ (1:1)

‘Reciprocal reading’

* Coloured reading rulers/paper/overlays
* Learning to use ‘Text 2 Speech’

* ‘Precision Teaching’

* Nessy

Writing:

e Touch typing/Clicker 7

* Learning to use ‘Speech 2 Text’
Spelling:

GREENSIDE
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Small

Elephants

* ‘Wordshark’, ‘Squeebles’, cued spelling, mnemonics, word
frames, ‘Style Tiles’, ‘Look, Say, Cover, Write, Check’, ‘Precision
Teaching’, ‘Five Minute Box’, ‘Accelerread, Accelerwrite’.



Self Esteem (C):
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Everybody is a genius.

 Equip them with strategies But
: J
to support independent /" if you judge a
learning & fish by its ability
* Recognise their strengths 4 toclimbatree, it
. 44 will live its whole
* Create opportunities to M

‘24 life believing

N

demonstrate their strengths

e Use their interests and
strengths to engage them in
learning
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Identification — See Policy (CY:
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There is no single test for dyslexia

Dyslexia is evident over time following detailed and
ongoing high QFT

It is a graduated process of observation, assessment,
specific tailored support and high quality interventions
which are monitored and evaluated for impact on pupil
progress

It involves a collaborative approach — class teachers,
SENCO, literacy co-ordinators, outside agencies

Includes working in partnership with parents/carers and
pupils



Thank you (C);

GREENSIDE

Any Questions




